An Gof 1497

Why did thousands of Cornish people rise up against an English King?


Collaborative Curriculum

KS​2

Introduction

About the unit

In this unit pupils learn about the lives of people living in Cornwall 500 years ago. They find out that at that time many people considered Cornwall to be a separate country from England. Pupils learn about the characteristic features of Cornish society at a time in the distant past by asking and answering questions from a range of different sources of information. They realise that events in the past happen for a number of reasons. Pupils explore the features of a historical novel and become familiar with an example of this genre. They find out about Michael Joseph and use the setting of the Cornish up-rising of 1497 as the backdrop of their own time-slip story.

Where the unit fits in 



Breadth of study

English
Group discussion and interaction
10a investigating, selecting, sorting

10b planning, predicting, exploring

10c explaining, reporting, evaluating

10d drama activities


Drama
11a improvisation and working in role


Reading
8a The range could include a range of modern fiction by significant children's authors as exemplar texts for time-slip stories and historical novels e.g. Joan of Arc by Michael Morpurgo

9b print and ICT-based reference and information materials including historical sources


Writing
12 The range or writing includes narratives and poems

History

10 Britain and the wider world in Tudor Times

a study of some significant events and individuals  who shaped this period and of the everyday lives of men, women, and children from different sections of society

Art

5a exploring a range of starting points for practical work

5b working on their own, and collaborating with others, on projects in two or three dimensions and on  different scales

Prior learning

It is helpful if the children have:

· used a range of sources of evidence, including written and pictorial sources and artefacts

· devised questions to help plan a topic

· been introduced to basic drama skills e.g. role play, hot seating, mimed objects, improvisation, teacher-in-role

Vocabulary

In this unit, children will have opportunities to use:

· words related to Cornish society 500 years ago e.g. tinners, nobles, vagabonds, beggars, yeomen, craftspeople, tax, attainder

· words in the Cornish language e.g. An Gof, Kernow, Gwary, and discuss their meaning
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Resources

Activities

A01 Tax Game

Texts

T01 Cornish Timeline  

T02 Tinners

T03 Sea Strand  

T04 Pastimes to Delight the Mind 

T05 Beunans Meriasek I

T06a Picking Fruit

T06b Feeding Birds

T06c Making Music 

T06d Farming P05 Ruscelli Map 1561

T07 Time-slip Example

T08 Time-slip Toolkit

T09 Cornwall on the Map 

T10 Blacksmith Poem 

T11 Blacksmith Illustration 

T13 Cornish Dialect 

T14 Medieval Cornish Phrases

T15 Duchy Charters and Stannary Law

T16 Fact-Fiction Grid   

T17 Cornish Names 

T18 Kernow Passport 

T19 Night Before the Battle 

T20 Battle Accounts

T21 Sentence of Death 

T22 Act of Attainder

T23 Aftermath  

T24 Beunans Meriasek II 

T25 Newspaper Clippings 

T26 Hero or Villain?  

Pictures

P01a-d Clues 

P02a Ruscelli Map 1561

P02b Honter Map 1561 

P02c Munster Map 1550  

P03 Crossing the Tamar 

P04 Battle of Blackheath 

P05 Keskerth Kernow
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Opportunities for learning include:
Possible teaching activities
Learning outcomes: children
Points to note

· EN2.2a inference and deduction

· EN2.2c make connections between different parts of a text

· EN2.3d draw on different features of texts including print, sound and image, to obtain meaning

· EN2.4c identify how character and setting are created, and how plot, narrative structure and themes are developed

· Hist1a place events people and changes into correct periods of time

· Hist1b use dates and vocabulary relating to the passing of time, including ancient, modern, BC, AD, century and decade
Who was ‘An Gof’?

Show pupils P01a-d Clues. In pairs or small groups encourage pupils to study the images and ask; what can you conjecture about the events of 1497? Explain the meaning of ‘An Gof’.  With the class, find 1497 on a class time line like T01 Cornish Timeline and ask pupils; is it longer ago or more recent than other periods you have learnt about?  e.g. The Victorians, Egyptians, Aztecs. Ask pupils to find other events that happened over a decade ago, a century ago and in ancient times. 

Challenge pupils to write a time-slip story featuring An Gof and the events of 1497. Ask pupils; how can we write about the past convincingly? Read an historical novel with the class and ask pupils; did the writer make you feel like you were in the past? How? How much of this novel is likely to be fact? How much do you think is fiction? Why? In pairs, ask Child A to make a statement which may be fact or fiction (they must know whether it is true or not) and challenge Child B to guess whether the statement is fact or fiction. If Child B gets it right encourage pupils swap roles and repeat the activity. If Child B gets it wrong, ask Child A to volunteer another statement for Child B to guess at. Ask pupils; what will we need to find out about An Gof and life in the past to write a convincing story? Collect pupil ideas and create a class list of investigation questions.


· locate 1497 on a class time line


‘An Gof’ is simply Cornish for ‘The Smith’. Pronunciation is implied by the extant Cornish surname ‘Angove’ (stress on the second syllable).

· EN2.4c identify how character and setting are created, and how plot, narrative structure and themes are developed

· EN3.2a plan - note and develop initial ideas

· EN3.2b draft – develop ideas form the plan into structured written text 

· EN3.1d use and adapt the features of a form of writing, drawing on their reading

· Hist2a characteristic features of the period and societies studied, including ideas, beliefs, attitudes 


What was life like in Cornwall 500 years ago?
Ask pupils what they already know about life 500 years ago (‘Tudor times’). Discuss various aspects of life in the village/town today e.g. home, work, seaside. Ask groups of pupils to build a ‘tableau’ depicting an aspect of ‘life in Cornwall today’. Now repeat the discussion using conjecture to imagine what life was like 500 years ago. Split the class into groups. Give each group a (nearly) contemporary description of an aspect of life in Tudor Cornwall using T02 Tinners, T03 Sea Strand and T04 Pastimes to Delight the Mind. Ask groups to build a new tableau depicting an aspect of life in Cornwall 500 years ago and explain their scene to the rest of the class. Show pupils T05 Beunans Meriasek as an example of the Cornish language as used in a gwary miracle. Show pupils illustrations of Tudor activities like T06a Picking Fruit, T06b Feeding Birds, T06c Making Music and T06d Farming and ask pupils; which sources show rich people and which show poor people? What is the evidence for this? Ask the class to sort the sources into categories, e.g. rich people/ poor people, townspeople and country people, people at work, people at leisure. Ask pupils; what have you found out about people in Cornwall 500 years ago?

Read a time-slip story or extract like T07 Time-slip Example to the class and ask pupils; what is a time-slip story? What features does a time-slip story need to work? Collect pupil ideas to create a toolkit like T08 Time-slip Toolkit. Challenge pupils to construct a three minute character profile for a character who is about to go back in time to Tudor Cornwall. Ask pupils to decide how they will transport their character into the past and share their ideas with listening partners. Revise relative clauses with the class, modelling a sentence about a character. On whiteboards, ask pupils to compose their own sentences about a character using a relative clause. Ask pupils to write an opening paragraph for their own time-slip story. Encourage the children to share their stories with a partner and encourage them to answer questions about the opening consider; is my character realistic? Have I included language features from the toolkit? Is there an object/event that will help me move me characters back to Tudor Cornwall?
· begin to draft own time-slip story

· create comparative tableaux of then and now


Richard Carew’s ‘Survey of Cornwall’ (1602) is not strictly contemporary with An Gof. However it is a rich source of information about Cornwall in Tudor times. Very few

contemporary images of Cornwall 500 years ago exist.

Be wary of assuming that what was true

for England was also true in Cornwall.

· Hist2b social, cultural, religious and ethnic diversity of the societies studied and in the wide world
Did An Gof think of himself as ‘English’ or ‘Cornish’?

Explain to pupils that, in order to try and understand why An Gof did what he did, we will need to explore how he might have thought about himself. Show pupils P02a-c Tudor Maps. Ask pupils to try to copy down all the place names featured in CAPITAL letters on the maps and then translate them into their modern equivalents. Read T09 Cornwall on the Map to the class. Ask pupils to discuss in small groups and decide for themselves whether they think An Gof would have thought of himself as ‘Cornish' or ‘English’.


· use maps to identify the countries of Britain in the past
It is clear from all

contemporary maps that ‘Cornubia’ is afforded equal status to ‘Anglia/Albion’,

‘Wallia’, ‘Scotia’ and

‘Hibernia’ (no ‘English counties’ appear). Both the Cornish and English

viewed Cornwall as a

separate country inhabited by a different race with their own language, laws, customs,

measurement systems etc.

· EN1.4a create, adapt and sustain different roles, individually and in groups

· Hist5b to use dates and historical vocbulary to describe the periods studied


What might life have been like for a blacksmith in Cornwall 500 years ago?

Read the T10 Blacksmith Poem and show the class T11 Blacksmith Illustration. Ask pairs to “sculpt” each other into a sculpture of the smith at work. Allow half the class to view the work, as if in a gallery, then switch around. Encourage pupils to hot seat some of the 'blacksmiths' asking; what are you making? What is it like working in a forge?  Ask larger groups to build a sculpted picture of the smith at work in his forge surrounded by customers such as tinners and farmers. Extend this even further to incorporate the whole class representing the village of St Keverne on a busy feast or gwary miracle day e.g. beggars, a preacher, fishjowsters, farmers selling produce. Bring the tableaux to life so that the activities are seen and heard. Enter the living tableaux in role e.g. as a tinner needing tools from An Gof to help build belief.  Model sentences related to the time-slip model story, using non-finite verbs to start sentences. Model a section of a time-slip story where the character is moved to the past. Tell pupils to continue their time-slip stories and move their character back in time to Tudor Cornwall. Encourage pupils to review their stories so far asking; how does your character feel about arriving in Tudor Cornwall? Frightened? Excited? Give pupils whiteboards and help them to create a sentence to add to  their story inferring their character’s reaction.
· create ‘sculptures’ of a blacksmith at work

· extend their time slip story
The Blacksmith Poem illustrates that the English language too has undergone

much change. It was written in England some years

before An Gof’s time but gives useful atmospheric information. Customers of the smith were probably mainly tinners requiring shovels, buckets, picks and levers  for the mines.



· EN1.3a make contributions relevant to the topic and take turns in discussion

· EN1.3b vary contributions to suit the activity and purpose

· EN1.3c qualify or justify after listening to others’ questions or accounts
Why was An Gof angry and what did he do?

Play the A01 Tax Game. Introduce the concept of conscience alley and ask pupils to find a partner. Ask Child A to be a villager stating the case against extra taxes. Ask Child B to listen in role as Michael Joseph to Child A. Ask Child B; how did you feel listening to the arguments of the 'villager'? Revise active verbs. Make a class collection of powerful verbs that describe feelings and emotions. Introduce the line ‘In my dreams…’ Ask pupils to think about An Gof; his feelings, hopes and dreams. Ask pupils to write a poem entitled ‘In my dreams’ (this phrase is to be repeated throughout the poem). Encourage pupils to make use of the collection of active verbs to help them communicate the feelings of An Gof in the poem. Encourage pupils to share their poems with the rest of the class, perhaps reading to a partner or small group before reading it aloud to the class. Ask pupils: can we clearly feel Michael Joseph’s emotions in the poem? What word choices create this effect? Give pupils the opportunity to improve their poems if necessary.  In role as An Gof, call the whole parish to a meeting. Using a hammer as a ‘conch’ (only the one holding it may speak) lead a debate on what is to be done. Play devil’s advocate or rabble-rouser as appropriate. Use circle-time style exercises to enhance or conclude the debate if required – each person completes the sentence ‘I think that the best thing to do would be to…’ Eventually suggest that the best thing to do is to take the complaint to the Tax Collector himself; Flamank in Bodmin.

Create strips of paper containing both literal and inferential statements about a character or person from class reading.  Challenge groups to sort them using their own criteria. Following their sorting, help pupils to sort them into literal or inferential categories. Ask pupils to create a cloud of qualities for the character using two colours. One colour for the literal statements and another for the inferential qualities hinted at by the author. As a class, create a character cloud for Michael Joseph, discussing a range of qualities.
· participate in the tax game

· debate in character

· develop a poem from the perspective of An Gof


· EN1.3d deal politely with opposing points of view

· EN1.3e take up and sustain different roles, adapting them to suit situation

· EN1.3f use different ways to help the group move forward, including summarising the main points, reviewing what has been said, clarifying, drawing others in, reaching agreement, considering alternatives and anticipating consequences

· EN2.3c obtain specific information through detailed reading

· EN2.3f distinguish between fact and opinion

· EN2.3g consider and argument critically

· Hist2c identify and describe reasons for, and results of, historical events, situations and changes

· Hist4a how to find out about the events, people and changes studied from an appropriate range of sources
What happened in Bodmin?

Explain to the class that when the crowd arrived at Bodmin a new character enters the story; Thomas Flamank, the son of the tax collector. Tell the class that you are going to pretend to be Flamank and that they will be the tinners. Make it clear to pupils that although in 1497 the everyday language spoken by the Cornish Tinners was not English but the Cornish Language, you will use dialect to make it easy for them to understand. Ask pupils to contribute to a class list of Cornish dialect words T13 Cornish Dialect. Teach pupils a few phrases of Cornish language like T14 Medieval Cornish Phrases to supplement their improvisation. In role, address the crowd and try to find out the nature of their grievance.  Encourage the pupils to use Cornish dialect as they improvise speech in role as ‘tinners’. Listen carefully and ask open-ended questions e.g. why do you feel the taxes are too high? Tell the class that you have certain information from old charters that might be of interest to them. Give them copies of quotes from old documents T15 Duchy Charters and Stannary Law. Ask pupils to try to decipher them, allowing pupils to reach their own conclusions. In role as Flamank, tell the class that you believe that the legal case is clear; only the Duke and the Stannary Parliament can make laws in Cornwall. Suggest that the English King has been poorly advised and will listen to reason. Encourage everyone to march to London to sort things out. Ask pupils to design and make a poster recruiting others to join the march to London.

Consider with the class which features of the meeting between Flamank and the Tinners they might use if they were to include it as a setting for a part of their story. Use pupil ideas to model writing the next stage of the time-slip story with the meeting as a backdrop, drawing particular attention to sentence construction in the text and including dialect from the class list. Remind the class that good historical stories contain fact as well as fiction. Ask the class what important facts they need to include in their stories. If necessary, help pupils review the fictional and factual elements of their story using T16 Fact Fiction Grid. 
· make decisions in character

· incorporate historical events into narrative writing
When using dialect  be sure to avoid the trap of re-enforcing stereotypical ideas about dialect speakers – it is perfectly possible to be intelligent, sincere, and open-minded whilst speaking in dialect! The posters should be presented as

‘conjectural’; as if the majority of people could read and

write and as if the language spoken was English instead

of Cornish.

· Hist4b to ask and answer questions, and to select and record information relevant to the focus of the enquiry
What would it have been like on the march? 

Give pupils T17 Cornish Names, a list of Cornish surnames.  Explain that the list is taken from an old document naming actual people who took part in the uprising. Ask pupils to choose a Cornish surname (from the list or from their own experience), add a first name to construct an imaginary identity and fill in the passport template for their new identity using T18 Kernow Passport. Explore, through discussion and questioning, the experiences of the people marching across England. Show pupils the modern, conjectural picture P03 Crossing the Tamar. Ask them if this fits with their own visualisations. Tell pupils that after several weeks of walking they have now reached Blackheath, only four miles from London. Ask them to mime setting up camp and settling down for a nights sleep. Use T19 Night Before the Battle to lead the class through the guided visualisation. Ask pupils; what did you see? How did you feel after your long march?


· produce a Cornish passport

· travel to Blackheath as part of a guided visualisation
Many Cornish people would have heard English spoken

for the first time. Perhaps the Cornish would have seen for

the first time the wealth of England compared to the

poverty of the land they called Kernow.

· EN1.4c use dramatic techniques to explore characters and issues

· EN3.1b broaden their vocabulary and use it in inventive ways

· Art1a record from experience and imagination, to select and record from first-hand observation and to explore ideas for different purposes


What happened at Blackheath?

Find an appropriate piece of music (perhaps a film score) and use it to create atmosphere. Teach the class to use slow motion and freeze-frame to use imaginary weapons against an imaginary foe.

Read sections of descriptions of battle from T20 Battle Accounts. In role, as Death, visit the battle-field and select victims one-by-one from the freeze-frame figures. Show pupils P04 Battle of Blackheath and identify it as a conjectural illustration. Read as a class, an extract of a battle account. Identify and highlight key language features which build suspense and action sequences in the text. Encourage pupils to visualise the battle sequence asking; what can you see, hear, smell, taste? Ask pupils to draw on their imagination to sketch the battle scene at Blackheath. Ask pupils to look at their pictures and think of five words that describe the action in their picture. Encourage pupils to show their pictures to a partner and ask the partner think of five words to describe the action in the picture before revealing their own five words and comparing them. Ask pupils; are the words similar? Are any the same? Can we agree on three words which best describe the action in the picture? Ask pupils to continue with their stories and include the battle scene in their writing. After pupils have reread their work, ask; can the reader see the battle clearly? Can I make it more dramatic? Have I included smells, sounds and feelings? Ask pupils to decide the point at which their character is going to leave the past and return to the present day.
· participate in the battle of Blackheath through freezeframe drama techniques

· develop dramatic scenes in their writing


The ‘act of attainder’ given is a translation from the Latin

original, it names ‘Gentilmen’ that took part in both 1497

uprisings. Place names in the act of

attainder could be located and plotted.

· EN2.4b identify different ways of constructing sentences and their effects

· EN3.2c revise – change and improve the draft

· EN3.2f discuss and evaluate their own and others' writing

· Hist5a recall, select and organise historical information
How did Henry VII punish the Cornish leaders?  

‘Hotseat’ battle survivors and interrogate them about the details of the fight. In role, as the King’s Jailor, threaten, offer bribes for information about An Gof and Flamank. Read out T21 Sentence of Death; Bacon’s contemporary account of An Gof’s last words and execution. Show pupils T22 Act of Attainder; naming those whose property was confiscated after the rebellion of 1497, and T23 Aftermath. Read an extract from a time-slip story where the character is returned to the past. Ask pupils to work in pairs to highlight the time connectives used in the text. Collect ideas from the class of how a character can be moved through time effectively e.g. ellipsis, short sentences. Give pupils time to return their character to the present day and bring their stories to a close. Read through an extract and ask pupils to share with a partner a way that they would improve the text. Model revising and redrafting the extract using more powerful language, appropriate punctuation and character feelings. Ask pupils to revise and redraft their stories in light of the class toolkit. Encourage pupils to read the work of a partner and share something that they like about it.
· participate in hot seat techniques

· return characters in story to present day

· revise and redraft their story


· Hist3 recognise that the past is represented and interpreted in different ways, and to give reasons for this

· Hist5c communicate knowledge of history in a variety of ways

· Art1b question and make thoughtful observations

· Art2c use a variety of methods and approaches to communicate observations, ideas and feelings, and to design and make images and artefacts

· EN3.2d proofread - check the draft for spelling and punctuation errors, omissions and repetitions

· EN3.2e present - prepare a neat, correct and clear final copy
Will An Gof have a ‘name perpetual’?

Ask the class; were An Gof’s reported last words a vain boast or have they have come true?

Give the children the second excerpt from the gwary miracle of 1504, T24 Beunans Meriasek II. Ask pupils; do you think that the writer might have had An Gof and Henry Tudor in mind whilst writing it? Show children P05 Keskerth Kernow depicting the commemorative events in 1997 and T25 Newspaper Clippings about the annual celebrations on June 27th in St Keverne and Bodmin. Read T26 Hero or Villain? to the class. 

Work with the class to devise a questionnaire asking other classes, school staff, parents; what do you know about An Gof? Is he remembered? Was he a tax rebel and traitor or a brave martyr who stood up for the rights of his people? Ask the class; what sort of physical memorial (e.g. statue) would be a fitting way to remember An Gof? Challenge pupils to work together to create a memorial of their choice. Encourage pupils to proofread and present their stories to parents, community members and VIPs at a memorial unveiling ceremony on June 27th. 
· decide whether An Gof was a hero or a villain

· design and make a sculpture or memorial to An Gof

· complete and present their story to others


An Gof
Collaborative Curriculum

KS2

Further information:

This material was first piloted at Wadebridge Primary School. Many thanks to John Golding, Theresa Mills and

Jonathon Plunkett for all their hard work. Additional material by Claire White and Will Coleman.

Pyba; Medieval Cornish Music, Instruments and Costumes; Merv Davey, Meneghjy, Withiel, Bodmin,

Tel (01208) 831642
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Expectations at the end of this unit�
�



most children will:


know and understand the main reasons for


the Cornish Uprising of 1497; use a range of


sources to reconstruct aspects of life;


summarise the main aspects of life in


Cornwall 500 years ago; compare and


contrast aspects of life then with life today;


empathise with the main protagonists and be


able to give reasons for the uprising taking


place; know and understand that Cornwall


was considered by many to be a distinct


country.�
some children will not have made so much progress and will:


recognise some of the reasons for the


Cornish Uprising of 1497; extract information


from a small number of sources; recognise a


few similarities and differences between life


500 years ago and today; through role-play;


show an understanding of the situation that


drove the uprising to take place; understand


that Cornwall was a distinctive place.�
some children will have progressed further and will:


devise criteria for judging the relative


importance of the reasons for the Cornish


Uprising; interpret a wide range of sources of


information; ask a range of appropriate


questions; plan information needed for a


specific task and extract relevant information


to answer questions; explain why there were


differences in people's lifestyles in Tudor


time; empathise with the main protagonists,


give reasoned arguments for their


involvement in the uprising, and show that


they understand the social, ethnic, political


and economic factors underpinning the


situation; begin to appreciate the differing


points of view on Cornwall’s historical status


as a nation, region, county etc.�
�
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